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Rationale.— Recognizing the unquestionable fact that, throughout the 
ages, music has been one of man's most cherished possessions, he should 
realize that it must be a part of the curriculum in every classroom. 
To this end we would provide the opportunity for all children in all 
the classrooms in the Fulton County Schools to become aware of music, to 
experiment with it, and make it a dearly loved possession. 
The classroom teacher is the key for making music a reality for all the 
children. It is only through her efforts that music can become an inte¬ 
gral part of everyday life and contribute specifically toward the physical, 
intellectual, emotional and social growth and development of the child. 
Recognizing these things to be true, the administrative staff of the 
Fulton County Schools purposes to make possible the best program of music 
education in all classrooms of the system. In order to make this possible, 
the Fulton County Schools look to the selection of well-prepared and well- 
qualified teachers, to the provision of sufficient opportunities for in- 
service training, to provide adequate textbooks and instructional materials, 
and to make available competent consultive and supervisory personnel. 
Therefore, tiie writer who served as coordinator of music activities, 
deemed that a research in this field would be fruitful not only for the 
schools of Fulton County but would also serve to fulfill the thesis re¬ 
search requirement for his M. A. degree at Atlanta diversity. 
Statement of the Problem.— The problem involved in this study was to 
make a comprehensive appraisal of the objectives, activities, personnel, 
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and materials of the Music Education Program in the Fulton County, Georgia 
Schools in light of certain accepted standards. 
Limitations and Scope of Study.— This study was conducted in the six 
selected elementary schools of Fulton County, Georgia, during the 1957-58 
school year. All findings, implications and conclusions were commonly 
adaptable to the current school program. An attempt was made to ascertain 
what are the accepted standards of a program of music as suggested by the 
Music Educators National Conference and to determine to what degree the 
six selected schools of Fulton County, Georgia meet these criteria. 
Purpose of the Study.— The major purpose of this study was to evaluate 
the current activities of the program of Music Education in the Fulton 
County, Georgia Schools by accepted standards of the Music Educators Nation¬ 
al Conference; and, suggest ways by which any weaknesses and deficiencies in 
the program might be minimized or eliminated. The specific purposes of 
this study were as follows: 
1. To ascertain the academic training and teaching experience 
of the teachers concerned with the music program of the 
Fulton County Schools. 
2. To ascertain types and amount of the available material 
and equipment used in the Music Education Program of 
Fulton County Schools. 
3. To determine the extent to which the objectives of the 
teachers are consonant with the material and equipment 
available for instruction and procedure in the Music 
Education Program of the Fulton County Schools. 
4. To determine kinds of inter and intra school music activities 
carried on throughout the Fulton County Schools. 
5. To determine the nature and scope of music instruction in 
the Fulton County Schools. 
6. To formulate any possible educational implication which 
might be derived from the data for the extension and im¬ 
provement of the program of music in the Fulton County 
Schools. 
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Definition of Terms.— The significant terms which were used through¬ 
out this research are characterized in the statements as follows: 
1. "Music Education," as used in this research refers to the total 
program of music experiences and activities, both independently and as 
they are related to or integrated with oiher subject matter in the school 
curriculum. "Music Education," may be specifically characterized by the 
following statements or concepts: 
(a) The child experiences music through bodily movement 
and dramatization. 
(b) The child experiences music through listening. 
(c) The child experiences music through singing. 
(d) The child experiences music through playing instruments. 
(e) The child experiences music through creative music activities. 
2. "Music Instruction," as used in this research refers to the specific 
teaching of the rudiments of music. "Music Instruction," also may be 
specifically characterized by such processes as: 
(a) The teaching of notation, both melodic and rhythmic, in 
order to develop skill in the reading of music notation 
as a means of exploring new music. 
(b) The teaching of dynamics, in order to develop skill in the 
recognition of the musical terms which indicates varying 
degrees of loudness and softness and to develop the 
ability to produce varying dynamic musical interpretation. 
(c) The teaching of tempo, in order to develop skill in the 
recognition of the musical terms which indicate varying 
degrees of "fast and slow" and to develop the ability to 
produce varying tempos in musical interpretation. 
(d) The teaching of musical literature, in order to develop a 
knowledge of master-works and master-composers and to 
develop recognition of style: the march, the waltz, the 
tone poem, the sonata, the symphony. 
(e) The teaching of musical form, in order to develop recogni¬ 
tion of the musical phrase, an awareness of simple musical 
structure through the repetition of like and unlike phrases 
(both melodic and rhythmic). 
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(f) The teaching of instrumentation, in order that the 
classical instruments: the string family, the woodwind 
family, the brass family, the percussion family, the 
piano, the organ may be identified by sight and by sound. 
Locale of the Study.— This study was conducted in the six selected 
elementary schools of Fulton County, Georgia, including teachers and pupils. 
Fulton County has a total of seven schools for Negroes, with an enrollment 
of 891 high school students and 2605 elementary pupils. One of the seven 
schools is a high school with an enrollment of 831 and another is ele¬ 
mentary and high school. The high school enrollment at this school is 
60. The other five schools in the Fulton County System are elementary. 
Fulton County was set off from Dekalb County and was named for Robert 
Fulton, the inventor of the steamboat. It is situated a little northwest 
of the center of the state and is bounded on the north by Gwinnett County, 
on the east by Dekalb, on the south by Coweta and Clayton, and, on the 
west by Fayette and Cobb Counties. 
Fulton County, Georgia, has a population of 564,000 as of 1957. This 
population is scattered over an area of 531.0 square miles. Out of this 
large area, this study was directly concerned with six selected schools, 
each falling in a small municipality of Fulton County. 
The Thomas <J. Beavers Elementary School is looated in College Park, 
Georgia, eight miles from Atlanta. It is an urbanized area, a borough town 
of Atlanta. The school consists of two structures} one is old, but in 
good condition, and the other is new. Beavers is centered in a community 
with an approximate population of 3541 Negroes and 10,079 whites. Beavers 
has a total enrollment of 704. Twenty-four teachers make up the faculty 
of Beavers. 
Beavers is the site of the annual out-door music and dance festival. 
The community looks forward to this affair with great anticipation. Also, 
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Beavers has the only almost fully equipped elementary school band of the 
six schools of Fulton County. 
Fairbum Elementary School is located in Fairbum, Georgia, a semi- 
urban area, twenty miles from Atlanta, on highway 29. It consists of one 
brick structure and is in very good condition. The Fairburn community has 
an approximate population of 660 Negroes and 1540 whites. Fairburn has a 
total enrollment of 331. Ten teachers make up -the faculty of Fairburn. 
Music activities are the highlights of the school program. All are well 
received and attended by the community. 
The Bailey Johnson Elementary School is located in Alpharetta, Georgia, 
thirty miles northwest of Atlanta. It is the school farthest north in 
the Fulton County System. It consists of one brick structure in excellent 
condition. Bailey Johnson is a combined high and elementary school. The 
Bailey Johnson School is in a rural area. Over ninety percent of -the 
pupils are transported from Sandy Springs, Roswell, and Sheltonville com¬ 
munities. The population of Alpharetta is approximately 60 Negroes and 
1140 whites. Bailey Johnson has a total enrollment of 60 high school 
students and 134 elementary pupils. Five teachers make up the elementary 
faculty of Bailey Johnson. Their music program, too, is being rapidly 
developed with the aid of community interest. 
The Palmetto Elementary School is located in Palmetto, Georgia, twenty- 
six miles southeast of Atlanta. It is the school farthest south in the 
Fulton County System. It consists of one brick structure in very good 
condition. Palmetto is in a rural area. Over 75 percent of the pupils are 
transported. Palmetto is centered in a community with an approximate popu¬ 
lation of 378 Negroes and 1971 whites. Palmetto has a total enrollment of 
265. Thirteen teachers make up the faculty of Palmetto. Palmetto has 
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instituted sin annual music and dance festival which has grown to be a cul¬ 
minating activity each year, including all of the children. Great emphasis 
has been placed upon developing a well-rounded singing program. These 
activities are enjoyed each year by capacity audiences. 
East Point Elementary School is located in East Point, Georgia, a 
borough-town of Atlanta, six miles from the city proper. It consists of 
one briok structure and is very well equipped. It is a new structure. 
East Point is centered in a highly industrial area. The community is 
recognized as the eighth largest industrial center of Georgia. The approxi¬ 
mate population is 4173 Negroes and 27,927 whites. East Point has a total 
enrollment of 937. Twenty-five teachers make up the faculty of East Point. 
East Point is rapidly developing a music program, instrumental and vocal, 
which will reach all of the children. Here, too, community cooperation is 
in great evidence. 
Stonewall Elementary School, newest of the six, is located off highway 
29 between the communities of Red Oak and Union City, Georgia. This rural 
school consists of one new brick structure. Ninety percent of the pupils 
are transported from the Fairbum, Union City, and Red Oak communities. 
The approximate population of Union City, which is nearest the school, is 
319 Negroes and 1361 whites. Stonewall has a total enrollment of 234. 
Six teachers make up the faculty of Stonewall. The music program is in the 
beginning stage and is not well developed. 
Period of the Study.— This research was conducted during the closing 
part of the 1957-1958 school year. 
Method of Research.— The Descriptive-Survey Method of research, em¬ 
ploying teaching material and equipment, examination of official records, 
and the criteria of the Music Educator's National Conference, was used to 
gather the data for this study. 
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Subjects and Materials.— The subjects and materials to be involved 
in this research are indicated below. 
A. Subjeots - The subjects involved in this study were the teachers 
and supervisors concerned with music instruction in 
the schools of Fulton County, Georgia. Other subjects 
were the pupils enrolled in the Sulton County Schools. 
B. Materials - The instruments used to gather the data for this 
study are: 
1. Questionnaire - Checklist 
(a) To answer questions asked in reference to data 
concerning the general information of the six 
selected schools; total number of teachers, and 
those directly responsible for the music program. 
(b) To secure data concerning special music training - 
academic record of teachers. 
(c) To secure data concerning music equipment and 
materials found in each school. 
(d) To secure data in reference to music activities 
held in each of the six selected schools. 
2. Official school records 
3. Interviews with key instructors 
4. Visitations to schools when indicated 
5. Official criteria of the Music Educator's 
National Conference 
Procedure.-- The procedural steps in the conduct of this research 
were as follows: 
A. Review the related literature pertinent to this research. 
B. Official permission to be seoured for use of records. 
C. Instruction and validation of the questionnaire to be used. 
D. Administration of the questionnaire to individuals and schools. 
E. Examination and extraction of necessary data from official school 
records. 
F. Holding interviews with key instructors. 
G. Visitations to schools to check programs, facilities, et cetera. 
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H. Assemblage of the data gotten through the questionnaires, 
reoords, interviews, and visitations into appraisal tables. 
I. The assembled data to be treated statistically and verbally 
as indicated by the findings and purposes of the researoh. 
J. Findings, conclusions, implications and recommendations from 
the data presented in the finished thesis copy. 
Value of the study.— The proposed value of this study rests in the 
assumption that the findings of research as stated will clarify the urgency 
and the deficiency which may be found in the music education program in 
the Fulton County, Georgia Schools. It will be of further interest to 
note how the criteria set forth in this study might be used to determine 
the extent to which Fulton County is providing an adequate music education 
program for the girls and boys who attend the elementary schools. 
Through a common interest of all personnel in implementing the music 
education program the child will experience music through singing, playing 
and creative music expression. 
The description of situations or situations during the survey period 
will give the teacher the opportunity to evaluate her music education pro¬ 
gram objectively. 
Review of Related Literature.— In reviewing the literature for this 
study several of the more important pieces of related literature pertinent 
to this study are presented in the following categories: 
1. Information concerning the Philosophy of Music Education. 
2. Avenues of Musical Growth. 
3. Music in the Curriculum of the Elementary Classroom. 
a. Provided by the Classroom Teacher. 
b. Provided by the Special Teacher. 
4. Research and studies in Music Education. 
Philosophy — The Music Educators National Conference in its statement 
of the "Child's Bill of Rights in Music" sets forth this philosophy of the 
arts < 
A Philosophy of the arts is mainly concerned with a set of 
values different from the material ones that rightly have a 
large place in a philosophy of general education. Although 
current general educational concepts are often strongly ma¬ 
terialistic, they are frequently given authority in moral and 
aesthetic fields in which they are inapplicable. Since moral, 
aesthetic, and material interests co-exist in life and are not 
mutually exclusive, those who would promote the arts, including 
music, should become acquainted with and should advocate a 
philosophy which affirms that moral and aesthetic elements 
are part of the whole, equally and physical elements.^- 
Along with this philosophy, the Music Educators National Conference 
submits some amplification of certain aspects of the Bill of Rights as 
applied to the field of music education. They are as follows: 
1. "Every child has the right to full and free opportunity to 
explore and develop his capacities in the field of music in such 
ways as may bring him happiness and a sense of wellbeing; stimu¬ 
late his imagination and stir his creative activities; and make 
him so responsive that he will cherish and seek to renew the 
fine feelings induced by music. 
2. As his right, every child shall have the opportunity to 
experience musio with other people so that his own enjoyment 
shall be heightened and he shall be led into greater appreciation 
of the feeling and aspirations of others. 
3. As his right, every child shall have the opportunity to grow 
in musical appreciation, knowledge, and skill, through instruc¬ 
tion equal to that given in any other subject in all the free 
public educational programs that may be offered to ohildren and 
youths. 
4. As his right, every child shall have the opportunity to make 
musio through being guided and instructed in singing, in playing 
at least one instrument both alone and with others, and, so far 
as his powers and interests permit, in composing music. 
^Music Educators National Conference, 
Source Book, (1955), p, 298. 
Music In American Education 
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5. As his right, every child shall be given the opportunity to 
have his interest and power in music explored and developed 
to the end that unusual talent may be utilized for the enrich¬ 
ment of the individual and society. 
6. Every child has the right to such teaching as will sensitize, 
refine, elevate, and enlarge not only his appreciation of music, 
but also his whole effective nature, to the end that the high 
part such developed feeling may play in raising the stature of 
mankind may be revealed to him."1 
The part to be played by the music teacher in connection with the 
Child's Bill of Rights in Music is clearly stated by the Music Educators 
National Conference in the reality section of the rights. It reads as 
follows : 
The music teacher is, to a large extent, responsible for 
the implementation of the opportunities listed in our six 
articles. While the child must do his part in making use of 
them, his approach is greatly influenced by the teaoher's 
attainments and attitudes. If the teacher is deeply and 
sensitively musical, follows high ideals in the practice of 
musio, and views musio as a ministration, the child is much 
more inclined to apply himself to the study of music, and thus 
come into his desired heritage. More and more the teacher must 
present musical material which, by its depth, intensity, and 
elevation, and its revelation of a buoyant spirit, shall produce 
significant effective reactions in our young people.1 2 
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In discussing the philosophy of Musio Education, James L. Mursell, 
states that; 
An esthetic experience in music is one in which a person enjoys 
music, whether as a listener or a performer. Therefore, one who 
is engaged in suoh an experience is actively participating in 
musical beauty. The primary and essential educational value of 
musio consists of the opportunity it furnishes for joyously 
participating in music. 
Avenues of Musical Growth.— There are five essential avenues in 
musical awareness according to James L. Mursell in his book Education for 
4 
Musical Growth. These avenues or steps to musical awareness are depicted 
1Ibid., p. 298. 
2Ibid., p. 299. 
®James Mursell, Human Values in Musio Education (Newark, 1934), p. 123. 
%ames L. Mursell, Education For Musical Growth (Boston, 1948), p. 136. 
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in an individualistic manner. Indications of overlapping are perceptive 
throughout as each avenue affects the other and is to be considered as a 
phase of a single integral process incapable of being separated in its 
entirety. 
However pertinent as are these avenues, an attempt is made here to 
discuss a classified and condensed form of each avenue separately, which 
are as follows: 
1. Growth in Musical Awareness: This introductory avenue to musical 
awareness should be treated and utilized as a planned continuous, and 
purposive process. 
The individual should develop a sense of musical awareness in order to 
recognize all the musical experiences and implications prevalent in every¬ 
day living. By creating stimulating experiences in the curriculum and 
providing for wide ranges of and varied experiences, one should be able to 
develop a sense of awareness to musical outlet and their values in different 
types of musical expressions culminating in the most valuable development 
of musical responsiveness. 
In the promotion of musical awareness a primary consideration will 
always be the mood values on the expressed meanings of music. Another 
consideration is that in the promotion of musical awareness, the human set¬ 
ting, the associations of the music should be an important consideration. 
There should always be an emphasis upon the expressive constituents or 
components of music. 
Material learning on the actual human conditions under which music has 
been created is of very great value for teaching in general and for the 
promotion of musical awareness in particular. 
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Mursell states that* 
Musio is full of suggestive values; it is a projection of human 
experience. Music is always an emotional interpretation of some 
happening or trend in a man's life, and tiie closer we can come to 
generating circumstances, the better we are likely to be able to 
respond to the music. 
2. Growth in Musical Initiative: "The desire and the power to make 
choices of one's own, to strike out for oneself in matters musical, to 
think of things to do with music, to want to do them, and to do them, are 
2 
elements of musical initiative." 
The individual's development in the art of making himself available for 
participation in various musical opportunities and activities which are 
classified as being musical, is indicative of the fact that desired traits 
of musical initiative are being acquired. The performing, collecting, 
attending, and organizing of musical experiences are true exponents of 
growth in musical initiative, and are characteristically considered of 
primary importance in the development of growth in musical initiative and 
is a valuable agency leading to the promotion of self discovery and self 
revelation. 
3. Growth in Musical Discrimination* The ability to discriminate 
between "good" and "bad" i3 greatly depended upon when one has an oppor¬ 
tunity to accept or reject the musical qualities of everyday experiences. 
The following factors should be considered intelligently and adopted un¬ 
hesitatingly if one is to discriminate broadly the arts of musical matter. 
These factors are accuracy, authentication, musicianship, aesthetic beauty, 
and being able to select wisely for pupil enjoyment. If the factors already 
1Ibid., p. 137. 
2Ibid., p. 152. 
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named are being applied, musical discrimination indicates responsiveness 
expressing itself in valuable judgement and valuable differentiations. 
MursellX states that we should: 
Always use music of authentic artistic values, in connections 
with listening, performances, with theoretical study and 
everywhere else. Too, it is always necessary to choose music 
with reference to the pupils present capacity for enjoyment. 
2 
Mursell further states that 
When any musical composition is being presented in any way, 
either in listening or in private or class study, as in re¬ 
hearsals, always have in mind some specific aspects of the 
musical values it embodies, and plan to emphasize them and 
throw them into high relief. 
4. Growth in Musical Insight» "Musical insight may be defined as the 
capacity to identify, understand, and deal with the elements of tonal- 
rhythmic patterns in terms of their intrinsic logic and their expressive 
value. 
Growth in musical insight has an essential place in any sound scheme of 
music education. No one who lacks it can be considered an adequately 
developed musical person regardless of his sincerity and skill of per¬ 
formance. 
Musical insight must be achieved by a process of growth and should have 
its origins in actuals, functional, meaningful musical experiences, activi¬ 
ties, and endeavors - in playing, singing, listening, and composing. 
5. Growth in Musical Skill: Skill, although essential to musical 
growth is very difficult to acquire. Skill or musical technique, as it is 
sometimes called, may be defined as the ability to project an intended 
musical effect in a given medium. In dealing with musical skill there are 
XIbid., p. 185. 
2Ibid. , p. 188. 
5Ibid., p. 188. 
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two basic problems for consideration: the problem of control, and the 
problem of the action-pattern; that is, the pattern of movement needed to 
produce the desired result. The action-pattern, the movements and succes¬ 
sions and combinations of movements required to sing or to actuate a musi¬ 
cal instrument is what might be called the content of the technique. In 
all musical technique the control should reside in the musical intention, 
and the musical conception to be realized. 
To stimulate for development in musical skill, it is suggested that 
music, vocal or instrumental, be chosen in its simplest form and move 
gradually to more difficult works. With this concept in mind, musical 
growth is achieved more readily. 
Music in the Curriculum of the Elementary Classroom.— The broad out¬ 
lines of the music program in the opinion of the Music Educators National 
Conference are: 
The Music Educators National Conference in full acceptance of 
its responsibilities as the representative and champion of 
progressive thought and practice in music education, pledges 
its united efforts in behalf of a broad and constructive pro¬ 
gram which shall include: 
1. Provision in all schools of our oountry, both urban 
and rural, for musical experience and training for 
every child in accordance with his interests and 
capacities. 
2. Continued effort to improve music teaching and to pro¬ 
vide adequate equipment. 
3. Carry-over of school music training into the musical, 
social, recreational, and leisure-time activities.^" 
Parks Grant in his book, Music for Elementary Teachers, lists what he 
considers the aims of a elementary school music program: 
1. To develop and deepen the emotions and to awaken a sense of beauty. 
2. To develop the sense of judgment and consciousness of what is good. 
P. 
"*Music Educators National Conference, Yearbook, III, (Chicago, 1940), 
8. 
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3. To provide a means of recreation in future life. 
4. To develop the sense of hearing - pitoh, tone-color, 
various voices, and instruments. 
5. To develop the voice - improve speaking and vocal control. 
6. To develop muscular coordination - rhythm-time, and group nerve. 
7. To fill the child's present needs - games and home. 
8. To develop the imagination. 
9. Minor objectives: 
(a) Development of the eyes - read music. 
(b) Development of lungs - singing and playing wind instruments, 
(o) Development of finer muscles in playing instruments. 
(d) Develop the ability to work with other people (group). 
10. To develop the mind - to think. 
11. To develop professional talent.^ 
In The Music Curriculum In a Changing World, Lilia Belle Pitts discusses, 
as enumerated below, the crucial elements of the elementary school music 
program. Music is a method of achieving a deeper realization of the quali¬ 
ties of experience that is, children actually achieving a better way of 
life through music. 
Personal and social growth through music purposes to help children: 
(a) Discover their innate tendencies to express and to respond 
musically. 
(b) Gain insight into themselves. 
(c) Channel their creative energies into varied lines of 
musioal activity. 
(d) Appreciate the value of their own individual experiences. 
(e) Appreciate the value of sharing in the experiences of others. 
(f) Translate the high lights of individual and group experi¬ 
ences into musioal terms. 
(g) Understand music as a method which can be applied to 
solving many of the personal and social problems of daily 
life. 
(h) Gain the mastery of those tools of musioal expression that 
are essential for adequate realization of the value of 
living. 
IParks Grant, Music For Elementary Teachers (New York, 1951), pp. 7-11, 
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(i) Discover and develop enabling skills at the time that 
certain motor abilities are psychologically ready to 
function. 
(j) Discover and develop their social instincts and tendencies 
in situations where musical activities are functional 
aspects of social interchange appropriate for the several 
levels of child maturation. 
(k) Prepare for social competence by providing situations in 
which whatever musical power children possess may be used 
for immediately valued social ends. 
(l) Appreciate the pinnacles of inspiration and the vistas 
of beauty that are made possible by the life of mind and 
spirit.^ 
A. Provided by the Classroom Teaoher.— "A program of varied and 
personally repaying musical activities provides the best possible setting 
for a child's development of vital and substantial musicianship.” One 
of the means by which the classroom teacher can aid in the development of 
musical growth, is through rhythmic response, the experience of expressive 
bodily movement. Thoughtful minded teachers take advantage of every 
opportunity to create musical experiences for their children in the class¬ 
room. Various activities such as, singing games, folk dances, and square 
dances can very appropriately be used to provide experience in impersona¬ 
tion, dramatization and free creative activity are beneficial not only in 
musical growth but are helpful in building good body structure. 
In discussing the classroom teacher in light of many musical experiences 
provided for children, Marguerite V. Hood and E. J, Schultz in their book 
g 
Learning Music Through Rhythm give an excellent discussion on rhythm for 
children. 
Rhythm is movement. It is the interpretation of the musical phrase and 
measure. This interpretation is expressed most appropriately by children 
■^Lilla B. Pitts, The Music Curriculum In a Changing World (New York, 
1944), p. 147. 
2 
James L. Mursell, Music and the Classroom Teacher (New York, 1951), 
p. 247. 
^Marguerite V, Hood, and E. J. Schultz, Learning Music Through Rhythm 
(Boston, 1949), p. vii. 
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through physical responses. Before pupils can make suitable responses 
they must learn to listen in order that they may feel the rhythm and ex¬ 
press their feeling in seme satisfactory way. Rhythm consciousness is 
developed through experience in physical response. Children should be led 
to sense rhythm rather than give a mechanical rendition. This will 
develop an emotional appeal in their interpretation. After an accumula¬ 
tion of various experiences in rhythm, children will read rhythmic notation 
from a feeling standpoint. This feeling, Hood and Schultz^- contend, is a 
result of their experience of response through stepping, walking, skipping, 
running, and many other movements. 
Teachers in the lower grades should take a rhythmic inventory of their 
pupils to discover those who respond readily to rhythmic accents, those 
whose attempts are hesitant, and those who are totally unable to respond 
satisfactorily. Those children who do not respond appropriately to strong¬ 
ly rhythmic music need a great deal of help. Therefore, rhythmic experi¬ 
ences supply the physical activities which are essential to well-planned 
music lessons. 
Another classroom experience which has proved to be most beneficial 
is listening. Aural perception, or listening, is inherent in each phase 
2 
of every activity that contributes to musical growth. 
There could be no singing, no physioal response to tonal-rhythmic 
patterns, no playing upon instruments, no appreciation of the literature of 
music, without the capacity to hear and respond to tonal design. Good 
listening is far from being an act of passive reception. On the contrary 
it is an active use of mind and imagination in following and responding to 
•^Ibid., p. viii. 
^Lillie Belle Pitts, Mabelle Glenn, Lorrain E. Watlers, Guide and 
Teaching Suggestions (Boston, 1952), pp. 96-97. 
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ideas that are expressed in moving patterns of tone. Listening to music 
with increasing sensitivity to tone and insight into tonal relations is a 
capacity that is gradually developed in children through their active 
participation in diverse and varied musical experiences. 
Communication in the language of music, similar to that in the language 
arts, is a two-way process» hearing and interpreting, responding and ex¬ 
pressing. Expressive images and patterns of both speech and music can 
become familiar and useful only whan continually heard and applied in 
experiences that give them vitality and meaning. 
A listening experience should have a definite purpose. It may be used 
to inspire, to enlighten, to influence, and to reveal. Listening experi¬ 
ences can and will develop a sense of discrimination in children. Beautiful 
melodies, rhythms, harmonies and moods will soon become recognizable by 
children. They will learn to recognize the sound of the different instru¬ 
ments in the orchestral renditions. 
The classroom teacher will need to point out the elements of beauty and 
appeal as a guide to better listening. Also, she will be responsible for 
creating a more acceptable mood by making the titles of compositions in¬ 
teresting. 
Another, and important, experience in musical growth is singing. "Sing¬ 
ing is the basic activity in any well-rounded program of music education. 
It is also an expressive art that cannot be neglected justifiably in any 
general curriculum aiming for -the fullest personal and social development 
1 
of all ohildren," 
Music is a major means of communication which is capable of being used 
^Ibid., p. 80. 
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in ways that will give children better command of all their expressive 
actions. To this end singing is especially helpful, for it is a mode of 
expression that lies close to the personal interests and experiences of 
children. 
Teachers should help and encourage children to sing. It may seem to 
be a tedious job for teachers with "little” or "no" musical experience, 
1 
but a worthwhile job can be done if perfection is forgotten. Mursell, 
points out that the primary purpose should be always to sense, to feel and 
to convey what the music says. 
The true natural beauty of children singing is unquestionably a direct 
experience of musical growth. It is spontaneous and unrehearsed but has 
the natural gift which is most times unrecognized. Children are constantly 
singing. They sing as they talk, as they walk, and as they play. Musical 
expressions may be heard from their every simple conversation. Children 
gain a very direct and intimate contact with, and experience of, music 
itself. Therefore, singing involves the whole personality. 
Every effort should be stressed so as to organize singing opportunities 
outside of the classroom. Singing can be organized and is suggested, if 
the membership is on their own initiative. Such groups should be free from 
exploitation. The joy of singing should be shared by all. 
"Music reading is another process contributing to the strength and 
definition of musical growth in children. It is not a new subject, nor is 
it a special aspect of musical learning introduced at a particular time. 
From the beginning it is integral in any organized series of unified acti¬ 
vities that are conducive to continuous musioal growth. The entire scope of 
^James L. Mursell, Music and the Classroom Teacher (New York, 1951), 
p. 170. 
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musical experiences, preparatory to and correlated with the reading process, 
is an unbroken sequence of musical activities and learnings that continues 
from grade to grade. 
The purpose of music reading is not to acquire a skill only, but to 
provide a key that will open up for every child increasingly large areas 
of musical understandings and resources. Not only, then, is music reading 
part and parcel of the total music program but it must justify its place 
in the curriculum by really serving every child in every group in any school. 
On the score of this opinion, music reading is interpreted more broadly 
than has been oustomary. 
As a continuing process the classroom teacher may tie each activity or 
experience together. Children listening will naturally feel the desire 
to move their bodies in keeping with the music. This experience may result 
in a hand-clapping or hum, thus leading to singing. If the mood or atmosphere 
is presented during a listening experience, there may arise a desire to 
create or imitate what is heard. This is called a creative activity or 
creative expression. Children should be encouraged to produce or recreate 
any musical expression they desire. 
Creative expression in music is not an activity that can be set apart 
from other types of musical growth and learning. Nor does the fostering of 
creative musical growth require conditions that are different from those 
provided for other lines of musical development. 
Therefore, each phase and every aspect of a widely varied and compre¬ 
hensive program of musio education contribute to the nurture of creative musical 
^"This important musical experience is ably discussed by Lilia Belle Pitts, 
Mabelle Glenn and Lorrain E. Watters in their Guide Book. See Guides 
and Teaching Suggestions (Boston, 1952), pp. 96-97. 
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growth. Singing and rhythmic movement, listening and playing instruments, 
free and dramatic rhythmic play, all call for expressive responses that 
are essentially creative. Furthermore, these activities provide a back¬ 
ground of personal, social, and musical experiences without which there 
would be little for boys and girls to draw upon for spontaneous expression. 
And the basic purposes of creative musical activities are to develop 
keener sensibilities and to stimulate and encourage a wider spread of 
musical initiative among children and grownups. Simple poems and other 
simple expressions of children should be composed into musical sentences. 
Much enthusiasm is aroused in children at the joy of creating a song. 
Thus, when the classroom teacher organizes and promotes creative response 
she is not setting up a self-bounded, limited, lesson-wise activity. Every¬ 
thing depends on helping children to be free to feel, free to express, free 
to be themselves. And so, in encouraging and enabling the children to carry 
on creative activities, she is doing less than taking hold of an idea, and 
exemplifying a spirit which can and should permeate all of her work. 
Another musical expression important to the classroom teacher is making 
music with instruments. To make music with instruments does not always 
refer to the standard instruments, such as! the piano, violin, clarinet, 
or others. Excellent musical growth is obtained through the use of such 
instruments as; the drums, marimbas, water glasses, blocks, various harps 
and other. These instruments are simple and easy to play. The use of these 
simple instruments open up for children the art of music in a new and 
easily available medium. 
There are many advantages in using easy to play instruments. One, it 
opens many great avenues for enjoyment, self-fulfillment, successful 
achievement, cooperative group action, initiative, and leadership in connec¬ 
tion with music. Secondly, the actual making of instruments also involves 
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a great deal of individual and group planning, and discrimination. 
Finally, easy to play instruments tend in many different ways to extend 
the musical activities of children beyond the classroom and beyond the 
school. Self-made instruments aid musioal growth in children byi learning 
about rhythm, learning about melody, sensing chords and harmonic effects, 
sensing and recognizing musical form, underlining in the minds of children 
the mood effects, suggestions and experimentation. 
The classroom teacher should never regard easy-to-play instruments 
primarily as a means for introducing children to or preparing them for 
standard instruments. They are valuable for musioal stimulation. 
B. Provided by the Special Music Teacher.— In every school music pro¬ 
gram the study of an instrument should be given as much attention as the 
instruction in singing. Instrumental music, a legitimate school subject, 
should be experienced by children beginning in the grade schools. Classes 
in piano, wind and string should be arranged. The wind class is found in 
most of our elementary schools. This class is made up of the trombone, 
saxaphone, olarient, and other wind instruments. 
Instrumental music demands the most competent teacher. This teacher 
is generally referred to as a special teaoher. This teacher must be able 
to organize and demand the most difficult musical experience of ohild growth 
in music. The teacher must be able to organize unquestionably large groups 
within a short time. He must be a champion of discipline. 
Financial problems have been a great factor in the growth of school 
bands, but much is being done to remove it. Instrumental music is steadily 
^James L. Mursell, Music and -the Classroom Teacher (New York, 1951), 
p. 218. 
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becoming a more active part of our school curriculum. Therefore, its 
existence is being provided for financially by the school administration. 
Another instrumental group aside from the wind class in the elementary 
school is the string class. Here the children are introduced to the 
violin, cello, viola, and bass. The study of these has resulted in the 
elementary string orchestra. Here too, must the special teacher be versa¬ 
tile as well as competent. The teacher should be able to perform as this 
is a direct aid to the mastering of these instruments. The children learn 
faster by observation of techniques and ability demonstrated by their 
teacher. 
The elementary string class is one of the most important offerings of 
the music department. Such classes should be organized in the grade sohools, 
and if they are intelligently planned and directed many children will not 
only achieve the supreme joy of playing on a highly expressive type of 
instrument in school, but will seek other outlets of musical activities 
which may lead to supreme performances. The motivating force back of most 
elementary instrumental study is the desire to play in a band or orchestra 
or both. Few children who study a wind or string instrument expect to be 
soloists. It is ensemble music that attracts them, and often the social 
motive is quite as strong as the musical one. The teacher of instrumental 
music should be aware of this. 
It is hoped, that the instrumental experience the child receives in the 
elementary school will be carried over to the high school. Instrumental 
experience on the grade school level will be valuable instrumental musical 
growth for those continuing to the high school. Their previous experience 
in instrumental music activities will tend to work toward better bands and 
orchestras in the future 
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Researoh and Studies in Music.-- In surveying the literature pertinent 
to musical studies the following excerpts are quoted: 
Elizabeth Green's^- idea of musical training is as follows: 
A mind which is active and alert can accomplish much in a 
short time. A mind trained to read and perform music at sight 
with the required speed of reaction is bound to have developed 
powers of concentration away beyond the mind that putters along 
at any speed its possessor may happen to desire to use at the 
moment. 
The general significance of specific training in music for skills is 
2 
expressed by Seashore who writes: 
Enough has been done to show that faulty performance is due in 
very large part of sluggish or inadequately oritioal control by 
the ear and that this may be improved or sharpened for any 
specific factor in very brief training for a specific skill. 
The cumulate integration of such skills in tiie automatism built 
up in the pupil furnished a necessary control of the organism 
for artistic performance. 
Many studies have been made concerning the relationship of intelligence 
to musical ability. 
Moss states: 
Under musical intelligence we do not here understand knowledge 
about music, as for instance, historical facts or rules of 
harmony, etc. For we here restrict the term to those mental 
activities of an intellectual order which go into the actual 
appreciation, performance and creation of music. 
4 
Taylor writes: 
Although musical talent is, of course, the primary requirement for 
college success in musio, the individual who possesses that musi- 
cality will reach a limit above which he cannot rise unless his 
musical ability is accompanied by no small degree of intelligence. 
^Elizabeth A. H. Green, "How Music Helps With Other Studies," Etude, 
LXV (May, 1947), p. 293. 
^Carl E. Seashore, Psychology of Music (New York, 1938), pp. 371-372. 
®Jean Carrodi Moss, "The Yardstick Applied to Musical Talent," The 
Musical Quarterly, XVI (April, 1930), p. 257. 
^Elizabeth Medest Taylor, "A Study in the Prognosis of Musical Talent," 
Journal of Experimental Education, X (September, 1942), p. 27. 
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1 
Murse11 states that: 
No mistake could be greater than to suppose that musicianship 
and stupidity go together. This peculiar fable may have arisen 
from the defective general education of some musicians made 
inevitable by their intense specialization. But every music 
teacher knows that musicianship cannot be developed in its full¬ 
ness in any but the receptive and intelligent, though to be sure 
the stupid and even the defective can be taught to build up a 
repertoire of instrumental or vocal fireworks. 
2 
To use Seashore's words, it is therefore ... possible for a person 
strong in other capacities but with relatively low intellectual powers, to 
assume fairly important roles in music within restricted areas or fields of 
musical activity, but the great musician is always a person of great in¬ 
tellect. Further stated, as is the intelligence of a man, so is his music. 
If he is in a school for feeble-minded, his music may be spontaneous and 
appealing to a high degree, but it will, nevertheless, be feeble-minded. 
^James L. Mursell, Principles of Music Education (New York, 1927), 
p. 114. g 
Carl E. Seashore, Psychology of Music (New York, 1938), pp. 371-372. 
CHAPTER II 
PRESENTATION AND INTERPRETATION OF DATA 
General Desoription of Treatment of Data.-- The data obtained from 
the questionnaires whioh were sent to the six selected schools in Fulton 
County, Georgia are presented in expository form in this chapter. The 
following captions will be used in the interpretation» (l) General Informa¬ 
tion Concerning the Selected Schools in Fulton County, (2) Organization 
and Curriculum of the Music Education Program, (3) Music Activities Ex¬ 
perienced, (4) Musio Equipment and Materials Provided, (5) Financial 
Appropriations and (6) Personnel Connected with the Music Education Pro¬ 
gram, 
General Information,— The data concerning general information in re¬ 
gard to the six sohools participating in this research are presented in 
three tables. One dealing with enrollment, one with number of teachers, 
and the other with type or kind of community. 
Table 1, page 27, gives authentic information concerning the enrollment 
of the six selected sohools in Fulton County during the 1957-1958 school 
year. The data revealed that at the Thomas <J. Beavers School there was a 
total enrollment of 704, Out of this number 340 or 48,3 per cent of the 
students were boys and 206 or 37 per cent were girls. This figure appeared 
to be amazing in light of common beliefs that more girls were registered 
in schools than boys. At the Fairburn School the total enrollment was 331. 
Out of this number 165 or 49.9 per cent were boys and 166 or 50,1 per cent 
were girls. At the Bailey Johnson School the total enrollment was 134. Out 
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TAB IE 1 
GENERAL INFORMATION CONCERNING THE ENROLMENT OF SIX SELECTED 
SCHOOLS IN FULTON COUNTY, GEORGIA DURING THE SCHOOL YEAR 
1957-1958 
Enrollment 
Schools Boys Girls 
Number Per Cent Number Per Cent Total 
Thomas J. Beavers 340 48.3 364 51.7 704 
Fairbum 165 49.9 166 50.1 331 
Bailey Johnson 84 62.7 50 37.3 134 
Palmetto 160 60.4 106 39.6 265 
East Point 474 50.6 463 49.4 937 
Stonewall 126 53.8 108 46.2 234 
Total 1349 51.8 1256 48.2 2605 
Mean 223.17 181.83 405 
of this number 84 or 62.7 per cent were boys and 50 or 37.3 per cent were 
girls. At the Palmetto School, the total enrollment was 265. Of this 
number 160 or 60.4 per cent were boys and 105 or 39.6 per cent were girls. 
At the East Point School, the enrollment was 937. Out of that number 474 
or 50.6 per cent were boys and 463 or 49.4 per cent were girls. At the 
Stonewall School the enrollment was 234. Out of that number 126 or 51.8 
per cent were boys and 108 or 48.2 per cent were girls. 
The total enrollment in the six schools ranged from a low of 134 to a 
high of 937, with a mean enrollment of 405. The total enrollment for boys 
ranged from a low of 84 to a high of 474, with a mean enrollment of 223.17. 
The total enrollment for girls in the six schools ranged from a low of 50 
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to a high of 463, with a mean enrollment of 181,83. Of the total enroll¬ 
ment of 2605, in ihe six selected schools, 1349 or 51.80 per cent and 
1256 or 48.20 per cent were boys and girls, respectively. 
Contradictory to common opinion, it appears that the data authenti¬ 
cally revealed that boys were in the majority at each of the six selected 
schools of Fulton County, Georgia during the school year 1957-1958. 
Number of Teachers.— Information concerning the number of teachers 
employed in the six seleoted schools in this study and percentage of 
teachers responsible for music is found in Table 2, page 29. The data 
revealed that at the Thomas J. Beavers School there were 24 teachers with 
one or 4.17 per cent of them being special music teachers. At -the Fairbum 
School there were 10 teachers with one or 10 per cent of them being special 
music teachers. At the Bailey Johnson School, there were 5 teachers with 
one or 20 per cent of them being the special music teacher. At the Palmetto 
school, there were 13 teachers with one or 7.69 per cent of them being the 
music teacher. At the East Point School there were 25 teachers with two 
or 8 per cent of them being special music teachers. At the Stonewall 
School, there were a total of six teachers with one or 16.67 per cent of 
them being music teachers. 
The data revealed that of a total of 83 teachers employed in the six 
selected schools of Fulton County, seven or 8.33 per cent of these teachers 
were directly responsible for Music and Music Education. 
It should be pointed out there that all of the teachers have had some 
general training in music in order to be certified to teach the elementary 
grades, but the data in Table 2 only concerns itself with persons that 
are special music teachers. The data revealed a wide marginal difference 
between teachers employed and teachers trained for music. 
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TABLE 2 
GENERAL INFORMATION CONCERNING THE NUMBER OF TEACHERS AND PERCENTAGE 
OF MUSIC TEACHERS IN THE SIX SEIECTED SCHOOLS OF FULTON COUNTY, 








Thomas J. Beavers 24 1 4.17 
Fairburn 10 1 10 
Bailey Johnson 5 1 20 
Palmetto 13 1 7.69 
East Point 25 2 8 
Stonewall 6 1 16.67 
Total 83 7 8.33 
The Community.— The six selected schools in Fulton County, Georgia 
are located in varied communities of sooio-eoonomic patterns. The data 
in Tahle 3, page 30, indicate that of the six schools, Thomas J. Beavers, 
Fairburn and East ^oint Schools are located in urban communities; Bailey 
Johnson School in a village; Palmetto and Stonewall are rural communities. 
For the six schools studied, it was found that 3, 1, and 2 were urban, 
village, and rural, respectively in their community patterns. 
Teachers* Academic Records.— The special teachers of music in the 
six seleoted schools of Fulton County, Georgia are all graduates of an 
accredited four-year college. The data in Table 4, page 31, indicate that 
of the 7 special teachers of music (see Table 2), only one has a Bachelor 




OF FULTON COUNTY. 
OF COMMUNITY IN WHICH THE SIX SELECTED SCHOOLS 
, GEORGIA ARE LOCATED AS OF THE 1957-1958 
SCHOOL YEAR 
School 
Type of Community 
Urban Village Rural 
Thomas Beavers X 
Fairbum X 
Bailey Johnson X 
Palmetto X 
East Point X 
Stonewall X 
Total 3 12 
School, and he also teaches music in the other schools in the County. The 
data in Table 4 further reveal that four of the teachers studied music 
in high school, four in college, four had some advance training since 
college, and three studied with private tutors. Apparently all of the 
special music teachers appear to be qualified to teach music. 
Types of Music Courses Pursued in Training.-- The data as revealed 
in Table 5, page 32, indicate that tiie special music teachers in the six 
selected schools of Fulton County, Georgia took a total of 16 musical 
courses. The data revealed further that all of the teachers took the 
course '"Solfeggio". This course is not a required course for teacher- 
certification but it is required for all music majors and minors. Too, 
57 per cent of the teachers had or took courses in "harmony", "Music 
TABLE 4 
EXTENT OF THE ACADEMIC AND MUSICAL TRAINING OF THE MUSIC TEACHERS IN THE SIX SELECTED 
SCHOOLS OF FULTON COUNTY, GEORGIA FOR THE SCHOOL YEAR, 1957-1958 
School 
Level Where Musical Training Was Received Kinds of Degree Held 
Private High School College Advanced Study A. B. MUs.B. Mus. M. 
East Point X X X X X 
Palmetto X X X 
T. J. Beavers X X X X 
Stonewall X X X X X 
Fairbum X X 
Bailey Johnson 
Total 3 4 4 3 4 10 
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TABLE 5 
DISTRIBUTION OF THE PROFESSIONAL MUSIC COURSES PURSUED IN TRAINING 
BY THE MUSIC TEACHERS EMPLOYED IN THE SIX SELECTED SCHOOLS OF 
FULTON COUNTY, GEORGIA, FOR THE SCHOOL YEAR, 1957-1958 
Courses Number Taking Per Cent 
Solfeggio 7 100.0 
Harmony 4 57. 
Choral Music 2 8.5 
Music History 4 57. 
Teaching of Music in the Grades 2 28.5 
Voice 3 43. 
Piano (Advanced) 4 57. 
Keyboard Harmony 1 14. 28 
Sight Singing and Ear Training 2 28.5 
Terminology of Music 1 14. 28 
Methods of Teaching Musio 2 28.5 
Form and Analysis 2 28.5 
Choral Organization and Conducting 3 43. 
Music Appreciation 2 28.5 
Public School Music 2 28.5 
Organ 1 14.28 
History” and ’’Advanced Piano”, Forty-three per cent took ’’Voice’’, "Choral 
Organization and Conducting”, 18.5 per cent of the teachers took “Choral 
Music”, "Teaching Music in the Grades”, "Sight Singing and Ear Training", 
"Methods of Teaching Music", "Form and Analysis", "Music Appreciation" and 
"Public School Music", Of the courses listed in Table 5, the majority of 
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the teachers took the same four courses, to with: Solfeggio, Harmony, 
Music History, and Piano. Forty-three per cent of the music teachers had 
pursued courses in "Voice" and "Choral Conducting". 
In reply to the question, "Do you play an instrument"?, all of the 
music teachers' answered yes. Four played only the piano, two played 
the piano and organ, and one played several instruments including the 
piano and organ. This teacher is ttie bandmaster at T. J. Beavers School 
and is commonly known as the "floating bandmaster"} for he teaches in 
all of the six selected schools in Fulton County, Georgia. 
Music Majors.— The data derived from the responses of the seven 
special music teachers at the six selected schools in Fulton County, -Georgia 
to the question: "Are you a music major"?, are presented in Table 6, page 
34 which reveal the significant reactions described below. 
Table 6 shows a breakdown as to the number of music teachers in each of 
the six selected schools in Fulton County. The tally revealed that in 
the Thomas J. Beavers School there is a music teacher who is a music major. 
At the Fairbum School, there is a music teacher who is also a music major. 
At the Bailey Johnson School there is a music teacher, but his academic 
professional preparation was not musical. At the Palmetto School there 
is a special music teacher whose major was in some other field. The two 
music teachers at the East Point School and the one at Stonewall School 
are not music majors. The data revealed that of the seven teachers 
responsible for the music program in the six selected schools of Fulton 
County, only two or 28.5 per cent were music majors. However, it should 
be pointed out that most of the teachers have had special courses and train¬ 
ing in music, and that the teacher at Palmetto School has a minor in music. 
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TABLE 6 
DISTRIBUTION OF THE RESPONSES TO THE QUESTION: ARE YOU A MUSIC 
MAJOR? AS OBTAINED FROM THE SEVEN MUSIC TEACHERS IN THE SIX 
SELECTED SCHOOLS OF FULTON COUNTY, GEORGIA, 1957-1958 
Schools 
Answer to the Question: 






Number Per Cent Number Per Cent Number Per Cent 
Thomas J. Beavers 1 100.00 1 100.00 
Fairburn 1 100.00 1 100.00 
Bailey Johnson 1 100.00 1 100.00 
Palmetto 1 100.00 1 100.00 
East Point 2 100.00 2 100.00 
Stonewall 1 100.00 1 100.00 
Total 2 28.57 5 71.42 7 100.00 
Teaching Experience of Music Teachers,— With respect to the teaching 
personnel connected with the music program of the six selected schools in 
Fulton County, Georgia during the school year of 1957-1958, the data in 
Table 7, page 35, reveal that of the seven music teachers: one or 14,2 
per cent had taught for six years, 3 or 42.9 per cent taught for seven 
years, one or 14.2 per cent had taught music for 13 years. Two of the 
teachers did not list their teaching experiences. It is indicated, however, 
that both of these teachers have taught music over a period of five years. 
Director of Music Education Program.— In answer to the question - 
What is your official position?, the replies as indicated by the data 
in Table 8, page 35, reveal that of the seven special music teachers, one 
or 14.2 per cent was a bandmaster, one or 14.2 per cent was a principal, 
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TABLE 7 
DISTRIBUTION OF THE RESPONSES CONCERNING THE TEACHING EXPERIENCE 
OF THE SEVEN MEMBERS OF THE MUSIC PERSONNEL CONNECTED WITH THE 
SIX SELECTED SCHOOLS OF FULTON COUNTY, GEORGIA, DURING THE 
SCHOOL YEAR 1957-1958 
Years Number Per Cent 
6 1 14.2 
7 3 42.9 
8 0 00.0 
9 0 00.0 
10 0 00.0 
11 0 00.0 
12 0 00.0 
13 1 14.2 
No reply 2 28.5 
Total 7 99.8 
TABLE 8 
DISTRIBUTION OF THE DESIGNATED OFFICIAL POSITION OF THE DIRECTOR OF 
THE MUSIC PROGRAM IN THE SIX SELECTED SCHOOLS OF FULTON COUNTY, 
GEORGIA DURING THE SCHOOL YEAR OF 1957-1958 
Classification of Persons Number Per Cent 
Band Master 1 14.2 
Principal 1 14.2 
Selected Teachers 2 28.5 
Music Teacher 1 14.2 
Co-ordinator 2 28.5 
Total 7 99.6 
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two or 28.2 per cent were, in reality, selected, classroom teachers hut 
were responsible for coordinating all musical activities in their respec¬ 
tive schools; hence they were called coordinators. The data further sub¬ 
stantiate the information that the larger peroent of the personnel in 
the six selected schools of this study was primarily academic teachers 
with some training in music. 
Equipment.— The data as revealed in Table 9, page 37, shows the number 
and types of instruments owned either by the schools or by the individual 
students, (private). These figures are listed according to the principal's 
inventory report of May 29, 1958, to the Superintendent. The data reveal 
that at the J. F. Beavers school there are five percussion instruments 
owned by the school, 17 brass instruments ; two of which are owned by 
students, six string instruments owned by the school, nine woodwind instru¬ 
ments, one of which is privately owned and three pianos. At the Fairbum 
School there aren't any percussion instruments, but they do have seven 
brass instruments, four of which are owned by students, six string instru¬ 
ments owned by the school, two woodwind instruments, one owned by a student 
and two pianos owned by the school. At the Johnson School, there are four 
privately owned percussion instruments, one brass instrument owned by the 
school, no string instruments, one piano owned by the school and four wood¬ 
wind instruments, three privately owned. At the Palmetto School, there are 
four percussion instruments, all privately owned, one brass instrument 
owned by the sohool, there are no string instruments, there are four wood¬ 
wind instruments, three of which are privately owned and one piano owned 
by the school. At the East Point School there are four percussion instru¬ 
ments, three privately owned, four brass instruments owned by the school, 
five string instruments, three woodwind instruments, one privately owned 
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Total 8 7 15 27 9 36 16 16 15 7 22 9 
In the six selected schools of Fulton County, Georgia there is a total 
of 15 percussion instruments, 36 brass instruments, 16 string instruments, 
22 woodwind instruments and nine pianos. The number of the respective 
types of instruments available in the six schools appear to be quite in¬ 
adequate either school-wise or county-wise for a functional school music 
program. 
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Library.— Since in most schools audio-visual materials are kept in 
the library and are issued out by the librarian, Table 10, page 39, is 
presented and indicates the responses of yes and no to questions con¬ 
cerning the library services in the schools. According to the responses 
from the T. J. Beavers School there is a library which is staffed by a 
full-time librarian. All of the recordings are catalogued and appeared to 
be quite adequate. The music material in the library at Beaver’s School 
is circulated by the librarian. At the Fairbum School there is a library 
with a full-time librarian. The music recordings are catalogued and dis¬ 
tributed by the librarian at the teachers' request. At the Johnson 
School there is a library with a full-time librarian. The recordings are 
catalogued and appeared to be quite adequate. These materials are circu¬ 
lated by the librarian at the teachers' request. At the Palmetto School, 
there is a library with a part-time librarian. The music recordings are 
catalogued and are circulated on the request of the teachers. At the East 
Point School there is a library with a full-time librarian. The recordings 
are catalogued and the number of recordings is adequate. The recordings 
are circulated by the librarian at the request of the teachers. At the 
Stonewall School there is a library with a part-time librarian. The 
recordings are catalogued but the number of recordings are quite inadequate. 
The recordings are circulated at the requests of the teachers. 
The library music materials at the six schools appeared to be average. 
In four of these schools there were full-time librarians, and in each of 
these four schools there is an adequate number of recordings to be used by 
the music teacher. In two of the schools there is a part-time librarian. 
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1. Do you have a library? Yes Yes Yes Yes Yes Yes 
2. Is there a full-time 
librarian? Yes Yes Yes Yes 
3. Is there a part-time 
librarian? Yes Yes 
4. Are recordings 
catalogued? Yes Yes Yes Yes Yes Yes 
5. Are the number of 
recordings adequate? Yes Yes Yes No Yes No 
6. How are the recordings 
circulated? (check one) 
By Teachers 
By Request X X X X X 
By Rotation 
By Librarian X 
Materials.— In answer to the question, What music (book) series are 
you using at your school? List by grades. The following list was submitted; 
First Grade. 
Our First Music 
Merry Music 
Music Round the Clock 
The Music Hour 
Second Grade 
Our Song 
Music Round the Town 
Singing on Our Way 
Accompaniment Book for 
Singing on Our Way 




Music Through the Year 
Singing and Rhyming 
New Music Horizon Book III 
Fifth Grade 
Our Land of Song 
Voices of America 
Singing Together 




Music Across the Country 
Singing Everyday 
New Music Horizon 
Sixth Grade 
Music Everywhere 
Voices of the World 





Accompaniment Book for 
Singing Juniors 
Music from Shore to Shore 
Since all of the six schools submitted the same listing it is safe to 
say that the music materials, as far as books are concerned, are adequate 
and appeared to represent the grade levels in which they were used. This 
list was also checked by the State of Georgia approved book-list and it 
appeared to be quite adequate. 
Music Activities.— The data in Table 11, page 41 represents a listing 
of music activities carried on in the six selected schools of Fulton County, 
Georgia and the number and per cent of schools having the same or similar 
activity. The data revealed that all of the schools had some musical 
activities during the year. All of them participated in the Christmas 
Carols, Local Music Festival and Weekly Assemblies. Five or 83.33 per 
cent of the schools music group took part in their music festival, two or 
33.3 per cent of the schools music group took part in a Christmas Cantata 
and an Easter Cantata, however, only one or 16.6 per cent of -the schools 
had the following activities during the year: County Music Festival, Band 
Concert, Glee Club Concert and a Fall Musical. 
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TABLE 11 
DISTRIBUTION OF THE TYPES OF MUSICAL ACTIVITIES CARRIED ON IN THE 
SIX SELECTED SCHOOLS OF FULTON COUNTY, GEORGIA, DURING THE 
SCHOOL YEAR OF 1957 - 1958 
Activity Number Per Cent 
Christmas Carol 6 100.0 
Christmas Cantata 2 33.3 
Easter Cantata 2 33.3 
Music Festival (Local) 6 100.0 
Music Festival (County) 1 16.6 
Band Concert 1 16.6 
Glee Club Concert 1 16.6 
Fall Musicale 1 16.6 
May Day Festival 5 83.33 
Weekly Assemblies 6 100.0 
It appeared that the percentage of schools taking part in these acti¬ 
vities is very small. Each of the schools has a special music teacher 
and time allotted for music in view of this fact the percentage partici¬ 
pants of schools in these activities should be increased. 
Below are direct quotes or answers to the last question submitted by 
the writer to the music personnel of the six selected schools. The 
question stated: 
Please list any important implication you might consider 
in regards to the music program at your school. You may con¬ 
sider the following questions: Is the music program at my 
school meeting the need of the children? Is the music program 
in line with prescribed recommendations for a good elementary 
school music program? Is the music material and equipment 
sufficient? These questions and others may be asked by you in 
regards to your program of music.1 
^See Appendix - Questionnaire 
The following replies were given: 
"There is a sufficient music program existing with the 
exception of a special music teacher". 
"No. There is a need for a wide range of records, music 
books and magazines. An elementary band should be instituted. 
The second phase is limited. The music material and equipment 
are insufficient. There is a need for books, magazines and 
small instruments". 
"Every child has opportunity to sing and learn new songs. 
There is no picked chorus. All music is classroom or audi¬ 
torium group singing. There are sufficient books but more 
instruments could be used for the band". 
"Our music program is in the process of improvement. The 
music materials and equipment are adequate". 
"The music program at Fairburn Elementary School in my 
opinion could become more of the pupil's daily activity in 
promoting better social and emotional relationship with 
pupils". 
CHAPTER III 
SIMMARY, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS 
Introductory Statement, — The problem in this research was to make a 
comprehensive appraisal of the objectives, activities, personnel, and 
materials of the Music Education Program in Six Selected Schools of 
Fulton County, Georgia, 1957-1958, in light of Certain Accepted Standards. 
Purpose of the Study.— The major purpose of this study was to evaluate 
by accepted standards of the Music Educators National Conference the 
current activities of the program of Music Education in the Fulton County, 
Georgia Schools, 1957-1958; and, suggest ways by which any weaknesses and 
deficiencies in the program might be minimized or eliminated. The specific 
purposes of this study were as follows: 
1. To ascertain the academic training and teaching experience of 
teaohers concerned with the music program of the Fulton 
County Schools. 
2. To ascertain types and amount of the available material and 
equipment used in the Music Education program of Fulton 
County Schools. 
3. To determine the extent to which the objectives of the teachers 
are consonant with the material and equipment available for in¬ 
struction and procedure in the Music Education Program of the 
Fulton County Schools. 
4. To determine kinds of inter and intra school music activities 
carried on throughout the Fulton County Schools. 
5. To determine the nature and scope of music instruction in the 
Fulton County Schools. 
6. To formulate any possible educational implication which might 
be derived from the data for the extension and improvement of 
the program of musio in the Fulton County Schools. 
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Definition of Terms.— The significant terms which were used through¬ 
out this research are characterized in the statements as follows: 
1. The term, "Music Education", as used in this research refers to 
the total program of music experiences and activities, both independently 
and as they are related to or integrated with other subject matter in the 
school curriculu. The term, "Music Education", may be specifically 
characterized by the following statements or concepts: 
(a) The child experiences music through bodily movement 
dramatization. 
(b) The child experiences music through listening. 
(c) The child experiences music through singing. 
(d) The child experiences music through playing instruments. 
(e) The child experiences music through creative music activities. 
2. The term, "Music Instruction", as used in this research refers to 
the specific teaching of the rudiments of music. The tern, "Music Instruc¬ 
tion", also may be specifically characterized by such processes as: 
(a) The teaching of notation, both melodic and rhythmic, in 
order to develop skill in the reading of music notation 
as a means of exploring new music. 
(b) The teaching of dynamics, in order to develop skill in the 
recognizing of the musical terms which indicates varying 
degrees of loudness and softness and to develop the 
ability to produce varying dynamic musical interpretation. 
(c) The teaching of tempo, in order to develop in the recogni¬ 
tion of the musical terms which indicate varying degrees 
of "fast and slow" and to develop the ability to produce 
varying tempos in musical interpretation. 
(d) The teaching of musical literature, in order to develop 
a knowledge of master-works and master-composers and to 
develop recognition of style: the march, the waltz, the 
tone poem, the sonata, the symphony. 
(e) The teaching of musical form in order to develop recognition 
of the musical phrase, an awareness of simple musical 
structure through the repetition of like and unlike phrases 
(both melodic and rhythmic). 
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(f) The teaching of instrumentation, in order that the classical 
instruments, the string family, the woodwind family, the 
brass family, the percussion family, the piano, the organ 
may be identified by sight and by sound. 
Locale and Design of Study.-- This study was conducted in the six 
selected Elementary Schools of Fulton County, Georgia, including teachers 
and pupils. This research was conducted during the closing part of die 
1957-1958 school year. The Descriptive-Surrey Method of research, em¬ 
ploying teaching material and equipment, examination of official records, 
and the criteria of the Music Educator's National Conference, was used to 
gather the data. 
The subsequent section of this report of the research are organized, 
summarized and presented in the order indicated below: 
1. Review of the Related Literature pertinent to the problem. 
2. Summary of Basic Findings. 
3. The Conclusions, Implications, and Recommendations derived from 
the analysis and interpretation of the data. 
Summary of Related Literature.— The review of the literature pertinent 
to the problems of the program and personnel of the Music Education Program 
is summarized in the significant excerpts from the literature which follow. 
Mursell states that: 
An esthetic experience in music is one in which a person 
enjoys music, whether as a listener or a performer. Therefore 
one who is engaged in such an experience is actively partici¬ 
pating in musical beauty. The primary and essential educational 
value of music consists of the opportunity it furnishes for 
joyously participating in musio. 
Mursell states further that: 
Music is full of suggestion value; it is a projection of 
P. 
^James L. Mursell, Human Values in Music Education (Newark, 1934), 
123. 
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human experience. Music is always an emotional interpretation 
of some happening or trend in a man's life, and the closer 
we can come to generating circumstances, the better we are 
likely to be able to respond to music. 
2 
Elizabeth Green's idea of musical training is as follows: 
A mind which is active and alert can accomplish much in a short 
time. A mind trained to read and perform music at sight with 
the required speed of reaction is bound to have developed powers 
of concentration away beyond the mind that putters along at any 
speed its possessor may happen to desire to use at the moment. 
The general significance of specific training for skills in music is 
expressed by Seashore who writes: 
Enough has been done to show that faulty performance is due in very 
large part of sluggish or inadequately critical control by the ear 
and that this may be improved or sharpened for any specific factor 
in very brief training for a specific skill. The cumulate integra¬ 
tion of such skills in the automatism built up in the pupil 
furnished a necessary control of the organism for artistic per¬ 
formance. 
Many studies have been made concerning the relationship of intelligence 
to musical ability. 
4 
Moss states: 
Under musical intelligence we do not here understand knowledge 
about music, as for instance, historical facts or rules of 
harmony, etc. For we here restrict the term to those mental 
activities of an intellectual order which go into the actual 
appreciation, performance as creation of music, 
5 
Taylor writes: 
Although musical talent is of course, the primary requirement for 
college success in music, the individual who possesses that musi- 
cality will reach a limit above which he cannot rise unless his 
musical ability is accompanied by no small degree of intelligence. 
Vames L. Mursell, Education for Musical Growth, (Boston, 1948), p. 134. 
^Elizabeth A. H. Green, "How Music Helps With Other Studies", Etude, 
LVX (May, 1947), p. 293. 
•Z 
°Carl E. Seashore, Psychology of Music (New York, 1938), pp. 371-372. 
%ean Corrodi Moss, "The Yardstick Applied to Music Talent," The 
Musical Quarterly, XVI (April, 1930), p. 257. 
^Elizabeth M. Taylor, "A Study in the Prognosis of Musical Talent," 
Journal of Experimental Education, X (September, 1942), p. 27. 
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Mursell states that: 
No mistake could be greater than to suppose that musicianship 
and stupidity go together. This peculiar fable may have arisen 
from the defective general education of some musicians made 
inevitable by their intense specialization. But every music 
teacher knows that musicianship cannot be developed in its full¬ 
ness in any but the receptive and intelligent, though to be sure 
the stupid and even the defective can be taught to build up a 
repertoire of instrumental or vocal firework. 
2 
In this connection, Seashore states: 
It is therefore .... possible for a person strong on other 
capacities but with relatively low intellectual powers, to 
assume fairly important roles in music within restricted areas 
or fields of music activity, but the great musician is always 
a person of great intellect. 
SUMMARY OF BASIC FINDINGS 
The summary of the basic findings of this study is here presented under 
the specific captions of the primary tables of the data from which it was 
derived. In addition, summary Table 12, presents aspects of the general 
background for the six selected schools of Fulton County, Georgia, 1957-1958. 
General Information Table 12 
Table 12 gives authentic information in regard to schools 
participating, enrollment, number of teachers both academic and 
those connected with the music program, and types of community 
in which the schools were located. 
Enrollment Table 1 
The data in Table 1 revealed that there was a total of 1349 
boys and 1256 girls enrolled in the Fulton County Schools. Con¬ 
tradictory to common opinion, the majority of students in the 
^James L. Mursell, Principles of Music Education (New York, 1927), p. 114. 
2 Carl E. Seashore, op. cit., p. 8. 
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six selected schools are boys. 
Number of Teachers Table 2 
The data portrayed in Table 2 revealed that of the 83 teachers 
employed in the six selected schools of Fulton County, 7 or 8 per 
cent of them were responsible for music education. These data 
indicated a wide marginal difference between teachers employed and 
teachers trained for music. 
The Community Table 3 
Table 3 shows -the data as to the type of community: rural, 
village, or urban, in which the six schools were found. Of the 
total of 6 schools, 2 were located in urban centers; 2 were 
located in village centers; and 2 were located in rural areas. 
Teachers Academic Record Table 4 
The data in Table 4 shows that of the 7 music teachers only 
one had a Bachelor of Music Degree. However, all were four-year 
college trained graduates and have studied music privately, in 
high school, in college and 4 had done some advanced studying. 
Musical Courses Table 5 
The data in Table 5 give the list of special music courses, 
the number and percentage of teachers taking each course. 
According to the data the courses pursued most by music teachers 
were ■"Solfeggio", "Harmony", "Music History", "Advanced Piano", 
"Choir Conducting", and "Voice". 
Music Majors Table 6 
The data in Table 6 revealed that of the 7 music teachers 
in the six selected schools of Fulton County only 2 or 28.5 per 
cent majored in music and 5 or 71.4 per cent majored in other 
fields 
TABLE 12 
SIMMARY OF THE GENERAL INFORMATION CONCERNING THE SIX SELECTED SCHOOLS OF FULTON COUNTY 
CONCERNING ENROLMENT AND COMMUNITY DURING THE SCHOOL YEAR 
1957-1958 
Sohool 
Enrollment Number of Teachers Type of Community 
Boys Girls Total Elem. Spec. Music Urban Village Rural 
Thomas J. Beavers 340 364 704 24 1 X 
Fairbum 165 166 331 10 1 X 
Bailey Johnson 84 50 134 5 1 X 
Palmetto 160 105 265 13 1 X 
East Point 474 463 937 25 2 X 
Stonewall 126 108 234 6 1 X 
Total 1349 1256 2605 83 7 3 1 2 
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Teaching Experience Table 7 
The data in Table 7 reveal that of the seven music teachers 
one has taught for a period of 6 years, 3 for 7 years, 1 for 
13 years and 2 did not reply. 
Of the seven music teachers in the six selected schools of 
Fulton,County, Georgia one is a bandmaster, one a principal, one 
a music teacher and four are classroom teachers of other subject 
matter. 
In the six selected schools of Fulton County, Georgia there 
is a total of 15 percussion instruments, 16 string instruments, 
22 woodwind instruments and 9 pianos. This amount seems quite 
inadequate for a functional school program especially since 
approximately one-half of these instruments are owned by the 
pupils. 
Library Table 10 
The data revealed that there is a library in eaoh of the 
six selected schools, Fulton County, Georgia. Four schools 
have a full-time librarians and two have part-time librarians. 
Four schools were adequately staffed with musical records and 
references, end two felt that they were inadequately staffed. 
Materials 
The music materials (book series used) appeared to be 
Official Positions Table 8 
Table 9 
adequate and represented the grade levels for whioh they were 
being used. The list was checked by the State approved booklist 
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Music Activities Table 11 
There were 10 activities listed by the schools. Out of 
these ten only four activities seemed to be commonly had in the 
majority of the schools. The other activities were held in from 
one to two sohools. 
Conclusions.-- The analysis of the data of this study warrants the 
statement of conclusions which follow: 
1. The six seleoted schools of Fulton County, Georgia represented 
all of the communities, urban, village and rural. The preponderance of 
pupils attending these schools were boys, this was amazing since it is 
nationally conceived that more girls are registered in school than boys. 
2. It appears from the data received concerning the academic train¬ 
ing and experience of the teachers in the six seleoted schools was for 
the most part adequate. However, the number of properly trained music 
teachers is quite inadequate. 
3. The equipment seemed limited and more instruments are badly needed 
to carry on a functional music program. The library and the librarians 
are contributing much to the music program. The books being used were 
adequate and appropriate for the grade levels. 
4. As a result of the findings, it appears that the objectives of 
the teachers are not gearing with the amount of available materials and 
equipment. 
5. It was found in the data received that there is no uniformity 
as to kinds of activities held in the seleoted schools. However, some type 
of music activity (inter or intra) was found in each of the schools and was 
being experienced by all of the children; some types were well planned and 
others were not. There was found to be a definite need for a carefully 
planned music program in each of the six schools. 
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6. It appears from the data that actual music instruction, except 
for instrumental, in the six selected schools is limited and needs much 
improvement. It appeared that the importance given to music instruction 
is inferior to that of other academic courses. 
7. A system-wide music festival or other types of inter-school music 
activities would be of great advantage to the child. The child would 
gain the needed experience in group participation outside of his school. 
Also, the experience of playing an instrument or singing a song with a 
large bank for chorus would give to him a further challenging experience 
of performing together with others in a different group. It appeared 
further, that a closer supervision of music is needed to bring this course 
up to par with other courses. A program well supervised would bring 
abouts a well-rounded music program (inter and intra), a program with 
proper instruction, and an increase performance or utilization of available 
materials and equipment in keeping with the music objectives in the Fulton 
County Schools. 
Implications.— The implication for education theory and practice that 
grew out of this study are given below: 
1. From the data it is apparent that there is a need for special 
trained persons in elementary sohool musicj since most of the teachers 
of music in the six selected schools were employed to teach academic 
subjects with music instruction as a secondary interest. 
2. There is a need for uniformity, and perhaps, systematization 
of music activities in these schools that is similar to the patterns of 
activities to be found in the academic areas (ex. Science - Science 
Fairs and Congresses). 
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3. The scarcity of small musical instruments and equipments 
warrants the opinion that little or no systematic and sustaining emphasis 
is being placed on music in these six selected schools of Fulton County, 
Georgia, 
Recommendations.— It is felt that the results of this study would 
warrant the following recommendations. 
1. That a person be hired in Fulton County to coordinate tiie 
music activities in all of the schools. (A resource person). This 
resource person should work with or under the direction of the music 
supervisor. 
2. That a course of study in music for elementary schools be 
drawn up so as to give the pupils in these six schools a chance to 
participate in similar activities. 
3. That more emphasis be placed on music instruction in the grades. 
4. That the schools work with community agencies so as to help 
finance the purchasing of more of the much needed musical instruments. 
This would further or markedly increase the number of requisite music 
instruments available for the music program in these schools. 
5. That a periodic evaluation of the music program be instituted. 
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PLEASE FILL IN AND RETURN WITH THE LEAST POSSIBLE DELAY 
GENERAL INFORMATION 
1. Name of School . 
2. Address of School  
3. Number of pupils enrolled (Elem.) 
Number of boys  girls  
T o t a 1  
4. Number of Teachers . 
5. Number of teachers connected with music or special teachers  
Person making this report: 
N ame  
Address 
Teachers Academic Record 
1. What is the source of your music training? 
Check: Private Training High School College 
Advanced Study 
2. What degree do you hold? Check: AB , MusB , MusM 
Indicate any other. 
3. How many college hours do you have in music?  
4. List courses: 
5. Are you a music major?  
6. Do you play an instrument?  Name 
7. Number of years you have been teaching music 
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8. Are you responsible for all music activities at your school?  
Indicate your position by check: Coordinator  Classroom 
only  Personal enjoyment . 
Music Equipment and Materials 
1. What music (book) series are you using at your school? List by 
grades first through seventh 
2. List any other music books or magazines 
3. Number of pianos available for music program . 
4. Number of persons able to play . 
5. Do you have a library at your school?  Is there a full time 
or part-time librarian at your school? . Indicate which if 
yes . 
6. Are there record players in your school? How Many?  
7. Are there properly cataloged recordings by grades for each grade 
level in your library?  . 
8. Do you consider the number of recordings sufficient? . 
9. How are they circulated to teachers?   
Requests  Rotation . 
Music Activities 
1. List the different music activities held at your school this year. 
2. How were they planned? 
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3. In your opinion were these activities in keeping with a well developed 
elementary school music program?  
Please list any important implications you might consider in regards to 
the music program at your school. You may consider the following 
questionss Is the music program at my school meeting the needs of the 
children? Is the music program in line with prescribed recommendations 
for a good elementary school music program? Is the music material and 
equipment sufficient? These questions and others may be asked by you 
in regards to your program of music.  
